EDCI 4010 Response to Comment 7.5.d. “Practice”

Reviewers Comment: Reviewers could not find evidence of encoding or morphological
awareness being addressed.

Response:

Screenshots of the lesson 4 from the UC/CSU Collaborative “Early Childhood and Dyslexia”
module are provided below.

Lesson 4 of the module presents language skills across domains of phonology, morphology,
orthography, syntax, semantics, and pragmatics, as predictors of literacy skills. Specifically, it
looks at phonology and morphology as predictors of decoding and encoding (spelling).

The lesson features reflection questions (Question 1 and 3; also in screenshots) that elevate the
assignment to “practice level”

Phonological Skills and Spelling

Q collectively, given their complex, dynamic and interconnected interactions.

Early Childhood
and Dyslexia

Phonology
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Phonology: Developing the System of Sounds

Phonological skills refer to a learner’s abllity to percelve, remember, manipulate, and produce the
sounds of the language. Phonemic awareness, an advanced phonological processing skill, is the
ability to identify the distinct individual sounds of the language, phonemes, and is directly linked to
decoding and spelling. Phonological awareness skills have been shown to be a strong predictor of
spelling and reading skills through early elementary school and are a reliable predictor of word-
level reading difficulties in written languages which are more orthographically regular: e.g, Italian
and Spanish (Fletcher et al, 2019).
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Some young children who are at risk for dyslexia begin to exhibit clear differences in their
phonological awareness as early as 2.5 years of age (Colendbrander et al,, 2018; Lyytinen &
Lyytinen, 2004; Snowling & Melby-Lervag, 2016). These same young learners demonstrate less
accurate production of sounds and struggle with identification and blending of syllables and
phonemes, rhyming tasks, and alliteration. At five years of age, young learners at risk of dyslexia
continue to show weaker skills in phonemic awareness as well as sound-letter identification
(Lyytinen et al, 2004). However, given the heterogeneity of dyslexia some children do not show
patterns of phonological weakness. In addition, as children's early reading skills progress, other
skills such as Rapid Automatized Naming (RAN) become better predictors of reading difficulties
(Kormos, 2017).
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Morphological Skills and Spelling (please refer to 37 paragraph below)
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Morphology -
Early Childhood
and Dyslexia Morphology: Understanding Meaningful Word Parts

Morphological skills refer to learners’ ability to understand, accurately and flexibly use, and

0% COMPLETE manipulate word parts, such as prefixes, suffixes, and roots in a given language. Morphological
skills are key to both language and literacy development (Siegel, 2016). Understanding of
morphological patterns allows for faster and more efficient processing of oral and written
language, where the listener or reader can predict the meaning and grammatical forms of words
as the text progresses.
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comparison, is one of the central components of grammar. Children as young as two years of age
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infiectional morphology and often have difficulties using and processing inflectional morphemes:
eg.-ed: skip-skipped; -s: doll-dolis; -er or -est: long-longer-longest. Difficulties in processing and
using inflections that are observed in children at risk for dyslexia as young as two years of age
predict language skills at five years of age (Lyytinen & Lyytinen, 2004).

Morphological skills are interconnected with phonological skills, especially during the beginning
stages of reading and writing development, and contribute to establishing fundamental decoding
and spelling skills (Orkin et al, 2022). It is especially important to teach the role of morphemes in
written language, given that only 4 morphemes (s, es, ed, ing) are represented in more than half of
all words with morphemes in primer texts. In addition morphemes are connected with
orthographic skills providing visual chunks of text that contribute to orthographic mapping (Ehri,
2014) and reading efficiency. In the context of morphological skills development, bilingualism in

those languages where morphemes play a central role, provides an advantage of stronger
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morphological awareness (Cohen-Mimran et al,, 2022; Siegel, 2016).
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Orthography, Alphabetic Principle and Spelling
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Reflection Questions: Questions 1 and 3 specifically presuppose responses focused on encoding
in conjunction with phonological and morphological skills.
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Early Childhood
and Dyslexia Reflection Questions
prop—— 1. What are some of the early markers of risk for dyslexia and literacy difficulties in each of the

reviewed language domains (i.e., phonology, orthography, morphology, semantics, syntax,

and pragmatics)?

2. For development of which language domains does growing up bilingual provide an
[7] Early Childhood and Dyslexia advantage?
@, Risk and Resilience Factors 3. What specific activities and tasks might be challenging for young multilingual learners?
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